Plymouth Public Schools System for Educator Evaluation

Teacher Rubric At-A-Glance
Standard I:
Curriculum, Planning, and
Assessment
A. Curriculum and Planning Indicator

Standard II:
Teaching All Students
A. Instruction Indicator

1. Subject Matter Knowledge

1. Quality of Effort and Work

2. Child and Adolescent Development

2. Student Engagement

3. Rigorous Standards-Based
Unit Design

3. Meeting Diverse Needs

Standard III:
Family and Community
Engagement
A. Engagement Indicator

1. Parent/Family Engagement

Standard IV:
Professional Culture
A. Reflection Indicator
1. Reflective Practice
2. Goal Setting

4. Well-Structured Lessons
B. Assessment Indicator

1. Variety of Assessment
Methods
2. Adjustments to Practice

B. Learning Environment Indicator

B. Collaboration Indicator

1. Safe Learning Environment

1. Learning Expectations

2. Collaborative Learning
Environment

2. Curriculum Support

B. Professional Growth Indicator

1. Professional Learning and
Growth

3. Student Motivation
C. Analysis Indicator

C. Cultural Proficiency Indicator

C. Communication Indicator

1. Analysis and Conclusions

1. Respects Differences

1. Two-Way Communication

2. Sharing Conclusions With Colleagues

2. Maintains Respectful
Environment

2. Culturally Proficient Communication

3. Sharing Conclusions With Students

D. Expectations Indicator

1. Clear Expectations

C. Collaboration Indicator
1. Professional Collaboration

D. Decision-Making Indicator
1. Decision-making

2. High Expectations
3. Access to Knowledge
E. Shared Responsibility Indicator
1. Shared Responsibility
F. Professional Responsibilities
Indicator
1. Judgment
2. Reliability and Responsibility

Standards and Indicators of Effective Teaching Practice:
Teacher Rubric
Standard I: Curriculum, Planning, and Assessment. The teacher promotes the learning and growth of all students by providing
high-quality and coherent instruction, designing and administering authentic and meaningful student assessments, analyzing
student performance and growth data, using this data to improve instruction, providing students with constructive feedback on an
ongoing basis, and continuously refining learning objectives.
Indicator I-A.

Curriculum and Planning: Knows the subject matter well, has a good grasp of child development and how students
learn, and designs effective and rigorous standards-based units of instruction consisting of well-structured lessons
with measurable outcomes.
Unsatisfactory

Needs Improvement

Proficient

Exemplary

I-A-1.
Subject
Matter
Knowledge

Demonstrates limited knowledge of
the subject matter and/or its
pedagogy; relies heavily on
textbooks or resources for
development of the factual content.
Rarely engages students in learning
experiences focused on complex
knowledge or skills in the subject.

Demonstrates factual knowledge of
subject matter and the pedagogy it
requires by sometimes engaging
students in learning experiences
around complex knowledge and
skills in the subject.

Demonstrates sound knowledge
and understanding of the subject
matter and the pedagogy it
requires by consistently
engaging students in learning
experiences that enable them to
acquire complex knowledge and
skills in the subject.

Demonstrates expertise in subject
matter and the pedagogy it requires
by engaging all students in learning
experiences that enable them to
synthesize complex knowledge and
skills in the subject. Is able to model
this element.

I-A-3.
Rigorous
StandardsBased Unit
Design

Plans individual lessons rather than
units of instruction, or designs units
of instruction that are not aligned
with state standards/ local curricula,
lack measurable outcomes, and/or
include tasks that mostly rely on
lower level thinking skills.

Designs units of instruction that
address some knowledge and skills
defined in state standards/local
curricula, but some student
outcomes are poorly defined and/or
tasks rarely require higher-order
thinking skills.

Designs units of instruction with
measurable outcomes and
challenging tasks requiring
higher-order thinking skills that
enable students to learn the
knowledge and skills defined in
state standards/local curricula.

Designs integrated units of
instruction with measurable,
accessible outcomes and
challenging tasks requiring higherorder thinking skills that enable
students to learn and apply the
knowledge and skills defined in
state standards/local curricula. Is
able to model this element.

I-A. Elements

Indicator I-B.
I-B.
Elements
I-B-1.
Variety of
Assessment
Methods

Assessment: Uses a variety of informal and formal methods of assessments to measure student learning, growth,
and understanding to develop differentiated and enhanced learning experiences and improve future instruction.
Unsatisfactory

Needs Improvement

Administers only the assessments
required by the school and/or
measures only point-in-time student
achievement.

May administer some informal
and/or formal assessments to
measure student learning but rarely
measures student progress toward
achieving state/local standards.

Proficient
Designs and administers a
variety of informal and formal
methods and assessments,
including common interim
assessments, to measure each
student’s learning, growth, and
progress toward achieving
state/local standards.

Exemplary
Uses an integrated, comprehensive
system of informal and formal
assessments, including common
interim assessments, to measure
student learning, growth, and
progress toward achieving
state/local standards. Is able to
model this element.

Standard II: Teaching All Students. The teacher promotes the learning and growth of all students through instructional practices
that establish high expectations, create a safe and effective classroom environment, and demonstrate cultural proficiency.
Indicator II-A. Instruction: Uses instructional practices that reflect high expectations regarding content and quality of effort and
work; engage all students; and are personalized to accommodate diverse learning styles, needs, interests, and
levels of readiness.
II-A.
Elements
II-A-2.
Student
Engagement

Unsatisfactory
Uses instructional practices that
leave most students uninvolved
and/or passive participants.

Needs Improvement
Uses instructional practices that
motivate and engage some
students but leave others
uninvolved and/or passive
participants.

Proficient
Consistently uses instructional
practices that are likely to
motivate and engage most
students during the lesson.

Exemplary
Consistently uses instructional
practices that typically motivate and
engage most students both during
the lesson and during independent
work and home work. Is able to
model this element.

Indicator II-B. Learning Environment: Creates and maintains a safe and collaborative learning environment that motivates students
to take academic risks, challenge themselves, and claim ownership of their learning.
II-B.
Elements
II-B-2.
Collaborative
Learning
Environment

Unsatisfactory
Makes little effort to teach
interpersonal, group, and
communication skills or facilitate
student work in groups, or such
attempts are ineffective.

Needs Improvement
Teaches some interpersonal,
group, and communication skills
and provides some opportunities
for students to work in groups.

Proficient
Develops students’
interpersonal, group, and
communication skills and
provides opportunities for
students to learn in groups with
diverse peers.

Exemplary
Teaches and reinforces
interpersonal, group, and
communication skills so that
students seek out their peers as
resources. Is able to model this
practice.

Indicator II-D. Expectations: Plans and implements lessons that set clear and high expectations and also make knowledge
accessible for all students.
II-D. Elements
II-D-1.
Clear
Expectations

Unsatisfactory
Does not make specific academic
and behavior expectations clear to
students.

Needs Improvement
May announce and post classroom
academic and behavior rules and
consequences, but inconsistently or
ineffectively enforces them.

Proficient
Clearly communicates and
consistently enforces specific
standards for student work,
effort, and behavior.

Exemplary
Clearly communicates and
consistently enforces specific
standards for student work, effort,
and behavior so that most students
are able to describe them and take
ownership of meeting them. Is able
to model this element.

Standard III: Family and Community Engagement. The teacher promotes the learning and growth of all students through
effective partnerships with families, caregivers, community members, and organizations.
Indicator III-A.
III-A.
Elements
III-A-1.
Parent/Family
Engagement

Engagement: Welcomes and encourages every family to become active participants in the classroom and school
community.
Unsatisfactory
Does not welcome families to
become participants in the
classroom and school
community or actively
discourages their participation.

Needs Improvement

Proficient

Makes limited attempts to
involve families in school and/or
classroom activities, meetings,
and planning.

Uses a variety of strategies to
support every family to
participate actively and
appropriately in the
classroom and school
community.

Exemplary
Successfully engages most
families and sustains their
active and appropriate
participation in the classroom
and school community. Is able
to model this element.

Standard IV: Professional Culture. The teacher promotes the learning and growth of all students through ethical, culturally
proficient, skilled, and collaborative practice.
Indicator IV-B. Professional Growth: Actively pursues professional development and learning opportunities to improve quality of
practice or build the expertise and experience to assume different instructional and leadership roles.
IV-B.
Elements
IV-B-1.
Professional
Learning and
Growth

Unsatisfactory
Participates in few, if any,
professional development and
learning opportunities to improve
practice and/or applies little new
learning to practice.

Needs Improvement

Proficient

Exemplary

Participates only in required
professional development activities
and/or inconsistently or
inappropriately applies new
learning to improve practice.

Consistently seeks out and
applies, when appropriate, ideas
for improving practice from
supervisors, colleagues,
professional development
activities, and other resources to
gain expertise and/or assume
different instruction and
leadership responsibilities.

Consistently seeks out professional
development and learning
opportunities that improve practice
and build expertise of self and other
educators in instruction and
leadership. Is able to model this
element.

